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1. A description of the problem 
· Improving 302 (post ab-initio) students’ Italian writing skills and understanding of the Italian written language-related modules (i.e. written language, translation, History, Culture and Society (HCS), and grammar). 302 students have given me informal feedback on the aforementioned courses and told me they are “struggling with Italian at the moment and wondered if you have any tips on how I can improve” (from a student’s email).
· In particular, 302 students have stressed that:
a. they would benefit from further practical sessions on the course material; and that

b. verbal feedback and one written formative feedback given by the tutor
 are insufficient to gauge if their level of Italian writing skills is adequate for the final (summative) assessment.
This dissatisfaction with formative feedback features in NSS scores (NSS data) and student experience survey (Salford SES), and is also present in literature, where it is suggested that students may not process verbal feedback well, and also that they do not always recognise it as feedback. This perception may in turn impact on student attainment and satisfaction.
2. A rationale for the project 
· Cross-year tutoring offers the potential to provide the student with formative feedback that compliments feedback given in class, and allows the student the opportunity to develop a particular topic further in a peer-run environment (e.g. Topping 1996; Sobral 2002).
 Furthermore scholars have shown that if there is no single best method of teaching, then “the second best is students teaching other students” (McKeachie et al. 1986: 63).
 Student-led discussion is seen as an appropriate activity to support a learning outcome. It can be an opportunity for students to practice a range of social skills such as giving constructive feedback, reconciling differences, and promoting communication. 
· An asynchronous problems forum, such as a wiki, is a mutually creative and supportive virtual learning environment designed to enrich the learning experience and maximise engagement in and out of class. It offers versatile collaborative teaching and learning opportunities and allows to tackle these issues effectively, inclusively and in line with PSF Core knowledge 4. They have been shown to be ideal to “support inquiry-based learning activities” (Smith and Mainka 2010: 81).
 Some of the advantages of using this type of computer-mediated communication (or CMC) are argued to be:

a. Flexibility for both the course tutor and the students;

b. The “neutrality” of an online environment, where everyone has an equal voice;

c. Possibility to access the material everywhere the students are and to respond to posts at different times (as compared to lectures);

d. Students can include links to other web resources;

e. Archived posts will be available to all users for study, research and review.
· In my project, this versatile contemporary technology tool will be used as an online learning space to support 302 students’ learning in a number of required online discussion activities for communication, collection of course-related digital material (particularly in personal portfolios), and for collaborative knowledge building and problem solving in preparation for their final-year exams.
3. A description of the project 

i. What are you going to do? 

· I intend to create a technology-enhanced learning environment on PBworks (http://pbworks.com/), a free, easy-to-use real-time collaborative editing (RTCE) system where the 301 (post-A-level) group - comprised by native, near-native or, more generally, by advanced-level students - will have the opportunity to support the 302 students’ learning. The wiki will be private, i.e. it will only be viewable by those who have been invited to join, and will be accessed in 301 and 302 classes during week 22 in order to familiarise the students with the system and allow them to notify me if there are any issues before the project begins.
· Each 302 student will be paired with a 301 student. 302 students will be able to post a question on their personalised wiki space. The 301 students will be asked to fulfil the role of mentor and provide academic and practice-based support. In particular, the mentor’s role will include:
a. providing advice, support and feedback on written language course-related topics (i.e. written language, grammar, translation, and HCS);

b. recognising when assistance required is beyond their competence and responsibility and asking their module tutors; 
c. signposting to relevant sources of information, advice and guidance.

· Although students will be paired, the feedback provided on the discussion board will be accessible to all students, who will thus be able to engage with the dialogue created around the questions. I will point out netiquette guidelines within the wiki’s main page and act as a ‘convenor’ on a weekly basis, i.e. I will moderate the dialogue and answers and give students additional support with the management of the wikis. 
· Furthermore, resources aligned to my modules’ themes will be released through the wiki pages. The material will be reviewed by students on a regular basis, as it enables the students to keep up-to-date and to communicate and collaborate with their peers and tutors. Students will be advised to access study materials made available for a forthcoming session in advance; this will enable them to engage more fully in the online discussion and make better use of the space.
· 301 students will finally be required to summarise the discussions they have moderated in the form of a mini report (in Italian) by week 27, which will constitute their formative assessment for the 301 Italian written language course (run by myself). 

ii. What is the scope of the project, how big is it? 

· The project involves students from two groups, i.e. the Italian 301 (post-A-level) and 302 (post ab-initio) students. Both 302 and 301 groups are small and made up of 9 students; it will therefore be not difficult to pair them. 
iii. Who are the students? 
· The 302 group is characterised by a range of learning abilities and styles, from what Ramsden (1992)
 and Biggs (1987, 1993)
 would describe as (predominantly) “surface learners” to (predominantly) “deep learners”. Both student groups have stated that they are familiar with and use Blackboard regularly.
· There are no learners with different requirements such as difficulty of hearing, understanding, concentrating, communicating with others, accessing text, and learners with dyslexia. 

iv. What type of teaching? 
· Teaching methods: report-back online peer sessions on wiki spaces; 
· Resources: PBworks with different wiki pages;
· Feedback strategies: peer-to-peer formative feedback;
· Assessment: no assessment foreseen for 302 students (individual written assessment for 301 students only).
4. A description of your development needs 

i. Do you need to learn any new software? 
· I need to learn how to set up and manage a free wiki such as PBworks. I have been using Blackboard as a lecturer for three years, but there are features on PBworks that differ from Blackboard. I will therefore explore them further before I set out to design the main page and the students’ discussion areas. For instance, I need to learn how to invite users and set them up as Editors, create the wiki spaces and embed videos and files on the main page, and find out whether it has an integrated web-based chat (including group chat), live Facebook-style notifications or the ability to rate and share live edits with other users.
ii. Do you need to find specific academic/technical literature? 

· I need to read specific scholarly contributions on wiki technology and discussion boards; in particular, I need to explore the advantages and disadvantages of PBworks over other RTCE systems. 

· Furthermore, I need to investigate the rationale for peer feedback and teaching and identify good practice in online cross-year tutoring, in particular in modern language teaching.

· Lastly, I need to explore the relationship between TEL and the core areas of the UK Professional Standards Framework.

iii. Do you need to find out about evaluation techniques? 

· I need to identify effective evaluation strategies for TEL initiatives. In particular, I need to explore the use and effectiveness of questionnaires and how to set up a survey page online.

5. A rough idea of timescale and milestones 

i. How long will the development/design take? 

· I will learn how to use the wiki by February 23rd and access it in both the 301 and 302 classes on the same day so that the students can familiarise with the technology and notify me if there are any issues before the project begins.
ii. When will you deploy what you have done? 

· I will manage the wiki and write project evaluation posts as I go along; the latter will be included in my critical reflective journal (as per ALT module timetable);

· I will write the mini literature review by mid March, so that it can inform my presentation on March 20th.

iii. When will your evaluation start and how long will it take? 

· The wiki project will end just before the Easter break; 302 students will be asked to fill in the evaluation form (and the 301 group’s work will be formally assessed) by April 26th.

iv. How long will it take you to write up your project? 

· I will complete my critical evaluation report by mid May and my final personal reflective review by the May 24th.

6. An evaluation strategy 

i. What are you trying to find out? 

· The intended outcome of this project is to establish whether online cross-year tutoring, involving extension or reinforcement activities and involvement of others, encourages the tutees’ acquisition and improvement of necessary knowledge, academic and social skills, increased motivation and ability to progress. 

· If the use of peer learning strategies in combination with new technologies proves to be effective, I intend to explore ways to develop online activities aligned to the Italian section’s module programmes to facilitate the practice of written language skills learned by the students in class. In this respect, I will look at the students’ usability of the technology, the training requirements, and the time it takes to establish a managed online learning environment to act as a vehicle for peer feedback from a peer tutor.
· A further aim is to analyse whether the incorporation of wiki technology in teaching and feedback improves equality and diversity of learning.
ii. How will you find out what impact your intervention has had? 

· At the beginning of the project I will ask 302 students to write an introductory page on their wiki spaces, including a biography, picture, and what they wish to learn from this experience and their mentors. At the end of the project I will use an online questionnaire for the 302 students, where they can provide feedback and personal impressions on the project and state whether their original goals have been met;
· Log-on data records provided by PBworks tracking system will be analysed to obtain an overview of student wiki pages usage patterns. This will provide rich qualitative data quickly, and this is important given our tight deadlines. (To this effect I need to find out whether PBworks has the same tracking functions as Blackboard, where the ‘course instructor’ can view statistics on how the site is being used and run reports on overall usage, or track the accesses for a particular piece of content.)
· I will reflect upon my 301 students’ mini reports and ask my colleagues (from written language, HCS, and grammar) to reflect on the practicalities of implementing a wiki for peer learning and teaching.
iii. Who will you ask (staff, students, other stakeholders)? 

· 302 and 301 students, as well as the staff involved (both myself and my colleagues).

iv. How will you ask them (questionnaire, focus group, interview)? 

· The 302 students will be required to write a short reflection on their wiki pages as well as fill in an online questionnaires (e.g. on http://www.surveymonkey.com/);
· The 301 students will produce a mini report;
· I will write evaluation posts during and after the project has finished;
· My colleagues from the Italian department will be asked to give me written feedback.
� It must be added that, for the translation course, students are encouraged to hand in a second piece of written formative homework; furthermore, three pieces of written formative homework have been set for the grammar module.
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� It must be stressed that most of the 301 students are learning about the socio-historical events analysed in the HCS module for the first time, too. Therefore, they may provide discussion and debate on HCS-related topic, yet not "advice" or "feedback".
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